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Abstract 

Lack of resources and of the opportunity to produce 

drafts often leaves EFL learners at a disadvantage during 

writing tests. This paper reports on a study exploring the 

effects of provided facilitative features and prescribed 

drafting in a computer-based writing test on test takers 

writing performance scores. Participants were one hundred 

forty-four Thai EFL undergraduate students being required 

to write argumentative essays. The study employs a two-by

two factorial pretest posttest control group design. Data 

analyses included the use of the two-way analysis of 

variance, Kruskal-Wallis H and Mann-Whitney U tests. 

Results suggest that these two factors could potentially be 

included in writing tests in favor of the test taker without 

sacrificing the efficiency of test administration. 

1. Background 

Efforts to emphasize writing as a process in many ESL 
contexts and even in the more non-conventional EFL classrooms 
have become more prevalent than in the past, however, the same 
does not hold true for the way writing is assessed. This is 
supported by Hinkel (2002: 46) who has noted that although 
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methodology in the teaching of ESL writing has veered towards 
process-centered approaches over the last two decades, the 
assessment of ESL writing skills found in standardized and 
institutional writing tests has remained focused on the written 
product, and not on the writing process. This may be solely due to 
the administrative convenience of product-oriented tests that seem 
to be in favor of test users, rather than test takers. 

Criticisms over product-oriented writing assessment have 
been that such tests do not allow test takers to rely on resources of 
any kind (e.g. East, 2006; Lewkowicz, 1997) or provide 
opportunities for drafting and receiving feedback during the test 
(e.g. Cho, 2003; Lee, 2006). These criticisms have prompted 
research in process-oriented writing assessment especially in ESL 
settings (e.g. Cho, 2003; Kim, 2002; Lee, 2006). These process
oriented writing assessments have been proven to aid the actual 
process of writing. During such tests, test takers are able to take 
advantage of the structured process, stimulus material and 
feedback from peers to increase the quality of their writing through 
the engagement of revision. 

Nevertheless, process-oriented assessment does not go 
without disadvantages. One drawback concerns peer feedback. 
Leki (1990) has suggested that comments from peers may focus on 
surface forms rather than on ideas and organization or that 
comments may be vague and unproductive. Many researchers in 
the EFL context (e.g. Chinnawongs, 2001; Ge, 2005; Moon, 2000) 
have also found many EFL learners to feel ashamed, threatened and 
even doubtful of feedback from peers as compared to feedback given 
to them by teachers. Especially in EFL contexts where, culturally 
and affectively, learners are not comfortable sharing their work with 
peers, the process-oriented approach to assessing writing may not 
fully benefit test takers. Another challenge of process-based writing 
assessment goes back to the issue of practicality and resources. 
When testing involves large numbers of examinees, a full-scale 
process-based writing test may not be viable, as these tests -
portfolio or workshop-based - require time, human resources and 
financial resources, which may not be so easy to acquire. 

In an attempt to find middle ground, this study proposes 
incorporating facilitative features and prescribed drafts as 


























































