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Foreign Language Learning) ﬂ?u n1397% (Reading)
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awizawisn Faduma3eumuuy English as a
Second Language aauanaeiiinlidaszing
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B}J’L‘%ﬂu English as a Second Language aziilana
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English as a Foreign Language %@%ﬁ'mﬁnmmm
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é’aw%aussmmﬂ"umnwwﬁé’ﬁwﬁwé’oﬁnmagﬂi
lugaunsmnnsSeun Uy English as a
Foreign Language msdmi‘iw%mmﬁwﬁ'@lums
\Soun 1w Dubin uaz Bycina (1991) a1 “In
fact, reading is often the chief goal of learners in
countries where English is taught as a foreign
language.” (195)
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(Metacognition) Randall wazamenalain “By
their very nature, thinking-aloud protocols are rich
sources of metacognition because they reveal
readers’ thinking as they proceed through a text. ”
1 I3 v a ° U Qs

(244) aghslsnenu um*«mm*smmmmlanuqm
ansmzaainsidinedia TOL lumsdaslddasudt
v dnainalasunavas Olson wasAneAa WwAdia
ToL Wawmsdayaldnnuhawiasfneslsog
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asflsznaudu 9 Afedosiunsdde Weazldly
wala TOL ageiysz@ndnw Ericsson was
Simon (1980)
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muineiie TOL snl#lunsdnsndsomssusiu
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Hosenfeld (1981) fansfiuitminiinissdszaed
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ﬁn%ﬁ'ﬂﬁmsa:’[ﬁﬁdwuwﬁw‘%as"nzmumwﬁ@"uawm
pann I@aﬁﬁaﬂﬁ%’dmﬁwmﬁmﬁ:ﬁné&uniae
ANNANTBIAULIEY “Let the thoughts flow verbally
without trying to control, direct, or observe them
.. thus think-aloud data are, by their very nature,
unanalyzed and without abstraction” (Cohen &

Hosenfeld, 1981: 286)
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vasfeuluunizau a‘iwﬁayjaﬁﬁuﬁm‘%mﬂms
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Usmsians ﬁauamé}’{u Arsiulionnfavas
Nmuiwnmmaqmuaﬂal,wmwuuase 9 lddaya
m‘"ummmﬂmawmﬂm“ﬂ MRS
nadnsiamile mﬂmdmunmammﬂmawu
wsfiatulurmesmase 9 Aal¥ddwneau
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Usmarans msaﬁ'uagu‘lﬁédmndnﬁqmzaunmﬁ
yasamadluuding 9 luvmzem lasfivndsoies
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Uaznafid ansasvesdeyanléunnnaiia TOL
wu Aladunmsssioulasnserainzuiuanda
L7 1 &, U d‘d a v € A:l‘ d‘ (9
vasiem ualiufioyaniienuduiuiineuilosiy
ns:mun’nsmmﬁ@ﬁuﬂoaémaqe:j'a'm AU 3N
U t:l U s U 1 A‘ v a2 1 =, U
mmda'nlmumngmuu un3dpdedududiosayanu
WIDINARENOHYNNITINI 1D

wananii Ericsson uas Simon (1980) £9na1IN
“the failure of subjects to report some information
does not demonstrate the uselessness of verbal
reports. Incompleteness of reports may make
some information unavailable, but it does not
invalidate the information that is present.” (243)
Rankin (1988) n&a1271:

In uncovering these hidden thought processes,
researchers hope to be able to contribute to
our body of knowledge in both theoretical and
practical ways. By knowing what strategies
second-language readers actually use when
reading (as opposed to what we think they do),
we will not only improve our understanding of
reading as a communicative act but also our
understanding of how it might best be

taught. (122)
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2u 9 Paris, Wasik, uaz van de Westhuizen (1988)
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Al (Time Consuming) losanziinsiveiu
U s B o U o
T¥dmaaas (Subjects) arwinsnn uazldunidau
ANANEININ Bereiter wae Bird (1986) na11n
“Studies involving strategy identification through
protocol analysis are so labor-intensive.” (151)
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nIdAN® (Case Studies) Teanunsnldimaany
Snutiasld

fumannsldinaiia TOL
mmgﬂ@”awaﬁaﬁaﬁuagﬁuﬁwa%maﬁ%‘@mu WAz
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LANFNITR IR (Instructions) faazyinl¥inans
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Mddurasiutedusaiwuaddydm e don
aglifid R mninidpiand swaedlunta
S¥tuaneaiu srded 1 lunsfdRdmsuneite
fammaiia TOL ﬁz)am:Lmn@mﬁuaaﬂiﬁmu'»}@
Uszasd Tagma 9 1o meddedsl¥inaila TOL &
azdunTIaeRanw (Qualitative Research) ¥in
%"ﬁﬁﬂaﬂﬁ%a'm (Readers) MUWanN&ITUAZTIEW
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These changes have played a significant role in
the epidemic of such chronic ailments as cardio-
vascular diseases and cancer, which have become
the leading causes of premature death in the
developed world. *(3189 1UANNARBANNIAS 9 )
The same chronic diseases are also becoming a
serious problem in developing countries a fact
that is hidden by the high prevalence of commu-
nicable diseases. *(T1HIIUANNANDANNIAG )
(Nissinen, November, 1988 : 4)
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fNDIAULDIDANNIAT 9 ﬁaﬁtﬁmﬁumsni:éﬁu
Laauslﬁédméuﬁ'ﬁummﬁ@mammaﬂmm:a'm
Randall uazame (1986) LLu:mIﬂﬁﬂgaaummw%a
¥in3ds [93adasameidunansuas s dunnsgiin
ia9an Randall wazameiANsinG “Instruction
of comments, discussion, or instruction may
obscure the picture of the student’s actual
reading behavior and prevent the reader from
expressing important insights.” (250) Randall 1a2
ﬂwuu:ﬁﬂﬁﬁnﬁﬂﬁwmsmqﬂsﬁ'nmuEjdmmﬂ
ma“amnmﬁﬁ’ﬂéuqﬂm Lﬁaaﬂé"’i'imdaﬁgﬂ&'aamq
mumwm’ﬂuﬁomn?{q@

é’m5”umsﬁuﬁn‘i‘iayjaﬁlﬁ%’umnmﬁwmumw
fAinasiiau (Protocols) 1w A Sudhunaz
mstuiinides indsounsvhuenaldvionstiudin
|88 (Audio-tape) waznw (Video-tape)
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Q’Lﬁﬂumaﬁwmu"‘aﬁ”ﬂmsdwmwmu,sn (First Language
Reading) Tngnslfinaiia TOL snnsnafieunsiu

wmadla TOL VLG"]gnﬁwﬂﬂumu‘i%nwémﬁv’omm
WINUAEMITRREII BN INAeLszine (First and
Second or Foreign Language Reading) ﬂmﬁ%% Tu
AN ISTUMELINIT Bereiter waz Bird (1985)
Tmeaiia TOL luonddono 2 3u lueudduguuan
Bereiter uaz Bird 1#ig1u 10 AU 8munan 6
Uszian uazldnsnuanufneaninds g \aded
msm’miwé}ja’mmmﬁﬁnﬁ%mmnaaaumw
whlalunsauadnsls Bereiter uaz Bird Sia31z%
%’agjaﬁ'vlﬁ lagvinnIeadannaisnisens 4 Ussny
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mdwﬁﬂszauagj nadiniseu 4 Ussamiide

Restatement
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AMHMENg WIetaANN e liiasan ey
whla

Backtracking
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Demanding Relationships

A dly 1 o aan > U d‘ 1 d! v
Aamsniauiufiannudeyaneudedeune
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Problem Formulation
" e & ¢
ﬂamsmﬁs:munwaﬁaﬂmwmnamummﬂﬂm
%’asg‘aﬂi:mmﬁ\ﬁ TagnslisNIfa N NMIRTa
w Ry BF e
aaumagawmuvlﬂuaﬂwa:mmawmsammﬂgmm
mauiﬁ"ﬁaadaﬁdmluﬁmaavlsiLﬁuﬁw (Bereiter &
Bird, 1985 : 137-138)

Bereiter waz Bird lhinaisnssnu 4 Uszianit
¥ s seaufiaaslaglfinaiia TOL Snigu
ety 3®ﬂszaaﬁmawm’iﬁ’ﬁ"ﬁ’uﬁaawa\a Bereiter
uaz Bird fiadiaan13fine fualdnuiinads
MBS 4 Usznn dnsduitaziissanaualuns
hsngeuvde i uaziiodosnmesauinazananan
shadie TOL Mdwesasiialunsseuliniols
Bereiter uaz Bird Avldusingauthmanalumaria
Suiufisasoondu 4 naw losfingumasaslugy
WULENY 9 N 3 NEN LAZNRNAILAN 1 néjué’\‘if'::

1. Modeling-plus-instruction
2. Modeling Only

3. Exercise Condition

4. Control

HAUIINYINGHNARDINGNIIN (Modeling-plus-
Instruction) <B4 lA¥u
a ad 1 .

n) N13asLENaIDAacl Iz (Explanation)
WIDNNINENUANNAADDNNIAY 9 113’;3@%:5)’1
2819 (Think-aloud Strategy Modeling) wiannu
Mysneaad1y (Examples)
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Bird @311 matSaudnaifeing 9 meduadiynn
o ’oi’wLﬁmzé‘fa\iaamm:a%msmMu’omim%@iﬁ@
udag o ouanda sinsaudeasaansoi
nadsunld ldaehedluszdinsnm

'
a

andszlndizannaila TOL #i Bereiter wa Bird
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5 LﬁuﬁugmmaqmﬂwgﬂLmummama%%ma

WA LN 211
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an [l I s r= 9 o U
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3) wadla TOL Wuisfasniminndedayaan
malFinSauindusazl$naisnisemasei
UysENSAwW

4) MIEBANTZLUMINWEUANNAALazad TN
(mental and cognitive processes) loglHinadia
TOL it anﬂlu@mm lasnsvianldsmiuisng
FOUMIBTUL TN AY 9

uanan Bereiter kaz Bird (1985) 1&7 Steinberg.
Bohning was Chowing (1991) i fneiia TOL
LEYINIANEINIETUMENSING Y UAZM TYIAH
L"Eﬂﬂ"@ga"uaaLaﬂmiﬁéwumaaﬁﬂﬁﬂmmnam%ﬁu
2 =9 o d‘ o ! a o =,
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UNANNLANBTUNE (expository text) AR TZAUAIN
£1ng9 TuauidBaad Steinberg wazAMLsE ArnANW
:J/ o, d‘ dg I © a Qs -1 1 dy =
FTUDNHIITINGINTIE 20 au Un@nwwmaItil
ﬁﬂﬁﬂmﬁmum‘si’@wamsémuﬁadwLﬂuﬁzﬁmm
s InlunTeuluTzdudn Steinberg wazamsl¥
a U s £ =y
wade TOL laglfindnmmeeiusndauaiay

Reading

LDSBBNING 9 TBENUENENTEUL waNAINT
Steinberg wazAmMzds ldviIMIaUNINALTInENE
wanHaenI 585 Lﬁalﬁiﬁﬁagmﬁmau UFNEN
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1) MILTIOBANHU N IO U ERLGTUN T
MAgdoeiuen (word-related) 1slaa (sentence-
related) LazUTUN (discourse-related) iLaz

2) NMIFUTTDUTIANHUZANTEMU WAZNITYIIANN
vinladlarvasenansiewsonsoaniiu 2 anwous
fa lunzimsawdivllegvnuiulifiodn uas

da : . v & 4
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e EIATINsRUAIE e
mymdamisnAniseng
AdlsupeinnuIdengummadssing lagnns
THinafia TOL snaniisnsn 9 2 5u lumsfnm
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