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Abstract

This study explores the opinions of Allied Health Sciences
undergraduate students toward the Listening and Speaking for Allied Health
Sciences course. The 157 students who registered for the course in semester 2,
academic year 2015, were asked to complete questionnaires adapted from
Watanapokakul’s (2013) study. The students were encouraged to answer
open-ended questions in the questionnaire and six students participated in a
focus-group interview. The results show students’ positive attitudes toward the
course content and exercises, the speaking assessments, the teaching method
and materials, and the course evaluation and grading. However, it is suggested
that the course book and supplementary audio be improved, and that feedback
from the instructors is needed. Research findings and implications are
discussed.
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Introduction
Background of the course and motivation of the study

Listening and Speaking for Allied Health Sciences is an English course
provided by the language institute at a university in Thailand for sophomores
from the Faculty of Allied Health Sciences. There are six instructors teaching
six sections, scheduled on the same date and time of the week, of second-year
students, mixed departments in each section. The course book of this subject is
an in-house material. It has been compiled and adjusted by the course
instructors. This course has been offered for more than 10 years and evaluated
each semester using a questionnaire formatted to be applied for all the classes
in the university. This questionnaire focuses primarily on the course outcomes
and overall teaching ability of the instructors, which allow limited room for
specific course adjustments. Throughout the years, there have been some
course revisions and adjustments based primarily on the course instructors’
experience and, about six years ago, there was once a course revision based on
a discussion between the course instructors and the instructors from the
Faculty of Allied Health Sciences. While research studies have pointed out the
importance of students’ opinions as part of course evaluation (Gainey, 2007;
Mohamed et al, 2015; Tokmak, Baturay & Fadde, 2013; Watanapokakul,
2013), the opinions of the students studying this course have never been taken
into consideration before. Therefore, the researcher conducted this course
evaluation from the students’ perspectives.

Literature review

Course evaluation is a process to systematically collect data from
sources to study the strengths and weaknesses of the course (Nation &
Macalister, 2010; Zohrabi, 2012). The main objective of course evaluation is
to ensure that the students have acquired knowledge and skills, the teaching
strategies are useful, the specific content-related materials are relevant and
interesting, and the resources are adequate (Zohrabi, 2012). Course evaluation
has been done for a long time and in various approaches, beginning with
merely evaluations that were quantitative in nature and changing over time to
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be more qualitative in nature (Zohrabi, 2012). Descriptive research using
descriptive statistics can be one approach for course evaluation (Wongsothorn
et al., 1980). The use of descriptive statistics with quantitative and qualitative
data, including interviews, learner diaries, post-lesson comment sheets, open-
ended questions, etc., is another choice (Blair & Noel, 2014; Ozer &
Kahramanoglu, 2012; Tutkun, Erdogan & Demirtas, 2014). There have also
been some other evaluation approaches for course evaluation. For example,
Stufflebeam et al.’s (2002) CIPP model, which focused on Context, Input,
Process, and Product, was widely used (Gainey, 2007; Mohamed, Asmawi, Ab
Hamid, & bin Mustafa, 2015; Tokmak, Baturay & Fadde, 2013). The results
from all the studies mentioned above, no matter what design/approach used,
generally pointed to great benefits in conducting course evaluation. However,
it can be up to the individual curriculum coordinators or teachers to take into
account all relevant factors and decide what part of the course to evaluate,
when to do it, and for what purposes (Zohrabi, 2012).

Among the approaches of course evaluation, Watanapokakul’s (2013)
self-developed questionnaire investigating 110 veterinary students’ opinions
on the content, teaching methods and materials, and course assessment and
evaluation of the English for Veterinary Profession I course, which focuses on
listening and speaking skills, was well developed to cover all the relevant
aspects of the course. In the study, Watanapokakul used multiple-choice items
in the questionnaire and performed a focus-group interview with 12 students
to express what they liked and did not like about the course. The data from the
questionnaire was analyzed using percentages and the interview results were
grouped by content and described. The results of the study showed the details
of the course’s strengths and aspects to be improved. As Watanapokakul’s
study was on a similar course (an ESP listening and speaking course) as in this
study and her questionnaire was designed to cover all the aspects in the
course, the researcher, therefore, conducted this study by adapting
Watanapokakul’s (2013) questionnaire to be context-specific for the course for

Allied Health Sciences students in order to explore the students’ opinions in
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four major areas: the course content; the speaking assessments; the teaching
methods; and the course evaluation (midterm and final listening exams) and
grading, as part of the course adjustment in the future.

Theoretically, this study is important as the course evaluation is a
critical part for the course administrator/designer/instructor to assess whether
the course works (Dudley-Evans & St. John, 1998). Practically, the results in
the four specific areas from this study would be further beneficial for the
course instructors to adjust and improve the course contents, the
administration or format of the speaking assessments, the teaching methods,
and the course evaluation and grading.

Methodology

In order to investigate the opinions of Allied Health Sciences
sophomores in the second semester of academic year 2015 toward the
Listening and Speaking for Allied Health Sciences course in four major areas:
the course content; the speaking assessments; the teaching methods; and the
course evaluation and grading, the research methodology was designed as
follows:

Participants of the study and basic assumptions

This study was conducted on the total population of 157 second-year
students who enrolled in the Listening and Speaking for Allied Health
Sciences course in semester two, academic year 2015 and attended the class
regularly. Two weeks before the last week of the course, all the six course
instructors were informed about the course evaluation research. Then, on the
last day of class, they were given the consent forms (Appendix 1) and the
questionnaires (Appendix 2) for the students in their section. After the
students finished the final listening exam on that day, the section instructor
asked the students to read the consent form and, if they agreed to participate in
the research study, complete the questionnaire. The course consisted of five
units: 1) Pronunciation Practice; 2) Listening Strategies; 3) Oral Presentation
Skills; 4) Healthy Eating; and 5) Physiotherapy. Midterm and final exams
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were both listening exams. Four speaking assessments were done during the
semester: 1) a 2-minute pair presentation; 2) an 8-to-10-minute group
presentation; 3) a 6-to-8-minute group role-play (physiotherapy); and 4) a 6-
to-8-minute final group role-play (integrated knowledge). The students signed
the consent form and answered the paper-based questionnaire anonymously
and voluntarily. It was stated clearly in the consent form that there would be
no other effect on their learning progress or outcome and the results of the
study would be for the benefit of the course in the future.

Data collection

Questionnaire and a focus-group interview were used in this study. The
detail of each tool is as follows:

Questionnaire

The questionnaire (Appendix 2) used in this study was adapted from
the self-developed questionnaire by Watanapokakul (2013) whose study was
on the students’ opinions on the English for Veterinary Profession I course,
which shares the same basic objectives of listening and speaking skills as the
course in this study. The self-developed questionnaire was well designed to
cover all the relevant aspects of the course including the content, the teaching
method and materials, and the assessment and evaluation. The researcher
reviewed the self-developed questionnaire and decided to maintain all the
parts but adjusted the details to be in line with the course for Allied Health
Sciences. For example; instead of asking for opinion on the content as a
whole, each unit of the course in the current study was evaluated individually;
three different departments of the students were also considered (no different
fields of study for veterinary students); or the course book in the current study
was not evaluated whether it was ‘beautifully designed’, but whether it was
motivating the learners and whether the illustrations were sufficient. Three
experts then evaluated the questionnaire items with 0.7-1.00 of the Index of
Item-Objective Congruence (IOC). The questionnaire was in Thai in order to
avoid any language barriers. In addition, three students who were taking the
course were asked to read the questionnaire to make sure that the questions
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and statements were clear. Based on the suggestions from the experts and the
students, the researcher finally adjusted some items (e.g. adding more
description for each assessment so that the students could remember which
was which, changing some multiple-choice items to be semantic differential
items for the expressions toward each speaking assessment).

The questionnaire was divided into five parts as follows:

— General background information and opinions toward
English language learning included gender, age, GPAX, department,
Experiential English I (a pre-requisite basic English course prior to the course
in the study) grade, the respondents’ preferences of the English language
learning methods, the most important English skill perceived necessary for a
career in the field, and the respondent’s belief in how to learn English.
Multiple choices were used for all the questions.

—  Course content focused on the benefits and practicality of
the content, the benefits of the exercises, and the level of difficulty of each
unit. Semantic differential items, multiple choice questions, and open-ended
questions were used in this part.

—  Course speaking assessments referred to pair presentation,
group presentation, role-play (physiotherapy), and final project role-play.
Semantic differential items and open-ended questions were used in this part.

— Teaching methods and materials included the benefits of
the activities used in class, the format of the course book, and the
supplementary audio files. Semantic differential items, multiple choice
questions, and open-ended questions were used in this part.

— Course evaluation and grading explored students’
opinions on the listening exams, the speaking assessments’ feedback from the
assessors, and the grading and assessing policy. Semantic differential items,
multiple choice questions, and open-ended questions were used in this part.

The criteria for the semantic differential items used in all the parts
were:
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strongly difficult somewhat difficult ~ somewhat easy  strongly easy

difficult 1 2 _3 4  easy
(1-1.5) (1.51-2.5) (251-35) (3.51-4)
strongly interesting somewhat interesting ~ somewhat boring  strongly boring
interesting 1 2 3 __ 4 boring
(1-15) (151-25) (251-35) (351-4)

Figure 1: Arithmetic mean values for semantic differential item interpretation and
examples of interpretation

The arithmetic mean values as shown above were used in interpreting
the qualities of all the aspects evaluated.

The questionnaires were distributed to 157 students right after they
finished the final listening exam. The students consented to be respondents of
the study and signed a consent form before answering the questionnaire. All of
the 157 questionnaires were returned.

Focus-group interview

Six students from the researcher’s section (two from each of the three
departments: the Department of Medical Technology (MT); the Department of
Physical Therapy (PT); and the Department of Nutrition and Dietetics (ND)
volunteered to join a focus-group interview. These six students then gathered
for the interview at the language institute two weeks after the students
completed the questionnaire. The interview questions were generally based on
the course components assessed in the questionnaire (i.e. What do you think
about the course content? What do you think about the use of Blackboard?
What do you think about the assessments (in terms of topics / grouping
policy)? What do you think about the listening exams?), a question was raised
from an informal discussion with other instructors during the semester (i.e. a
point of concern that the score may not reflect the true language ability of the
students and whether we should add some impromptu elements to the tasks),

and some immediate questions were based on the students’ answers during the
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interview. The interview, with all the six students at the same time, was
recorded and analyzed by the researcher.

Data analysis

For the returned 157 paper-based questionnaires, the data was coded
and processed using the Statistical Package for the Social Sciences (SPSS
22.0) program. Arithmetic means and standard deviations were used to
analyze the data from the semantic differential items (see the arithmetic means
detail for interpretation in the Questionnaire section above), percentages were
used to present the data from multiple-choice items, and content analysis was
used for the answers from the open-ended questions. The results from the
focus-group interview with six student volunteers were categorized using
content analysis and described.

Results

Results from the questionnaire

The results from each part of the questionnaire are presented as
follows:

General background information and opinions toward English
language learning

Table 1: Background information of the students

Topic  Description N  Percent Topic Description N  Percent

Gender Male 38 24.2 | Department Nutrition 30 19.1
and

Dietetics

(ND)

Female 118 75.2 Physical 48 30.6
Therapy
(PT)

Missing 1 0.6 Medical 79 50.3
Technology
(MT)

Total 157 100.0 Total 157 100.0

AuUsSYaYd avud 33 (2561) 9



Age 17-20 119 75.8 | Exp Engll A 5 3.2
more than 21 37 23.5 | grade B+ 14 8.9
Missing 1 0.6 B 33 21.0
Total 157 100.0 C+ 43 27.4

GPAX 1.51-2.00 3 1.9 C 45 28.7
2.01-2.50 16 10.2 D+ 10 6.4
2.51-3.00 68 43.3 D 5 3.2
3.01-3.50 60 38.2 Missing 2 1.2
3.51-4.00 10 6.4 Total 157 100.0
Total 157 100.0

All of the students were Thai. From Table 1 above, female students
were about 75% of the total population. Most students were 17-20 years old
(75.8%). They were from MT, PT, and ND at 50.3%, 30.6% and 19.1%,
respectively. About 80% of the total had a GPAX of 2.51-3.50, while more
than half of the students (56%) got C and C+ grades for Experiential English
I, a pre-requisite basic English course focusing on the four English skills that
they studied in the previous semester. This suggested that they were at an
intermediate level of English proficiency.

For the multiple-choice questions asking for the students’ perceptions
about their English skill competency and the importance of English (questions
no. 6-8, Appendix 2), listening was perceived by 40% of the students to be the
skill that needs improvement most, followed by writing, speaking, and reading
at 31%, 27%, and 18%, respectively. Approximately 92% of the students felt
that English is necessary for their job, especially speaking and listening skills,
and 36% of the total thought that English should be a compulsory course for
12 credits (four courses) for their degree.

As for their opinions toward English language learning (multiple-
choice questions no. 9-11, Appendix 2), 75% of the students like learning
English because they think it is useful for their future career, they would like
to contact with foreigners, and they like practicing speaking skills. On the
other hand, 25% of the students who do not like studying English said that it is
because they still cannot get good grades no matter how hard they try. These
students do not like learning grammar and writing, nor do they like learning
listening skills, and they did not like their high school English teachers. The
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students think that their English skills can be better if they have more
opportunities to use the language in real-life situations, listen to English songs
and watch English movies, and read novels/magazines/articles/journals in
English. In class, they would learn English better if they realize that the
content is practical, get feedback immediately from the instructors, and ask
questions when they do not understand.

Course content

The questions were on the qualities of the course content and exercises
in general, the level of difficulty of each unit and opinions of the students on
what is good and what should be improved in each unit.

Results from the semantic differential and multiple-choice items

Table 2: The overall qualities of the course contents and exercises

Qualities of the contents Means S.D. Interpretation
Interesting 1.90 .696  somewhat interesting
Various 2.13 .680  somewhat various
Easy to understand 505 696 somewhat easy to
understand
Practical 1.69 765  somewhat practical
Beneficial for future career 168 202 somewhat beneficial
for future career
Qualities of the exercises Means S.D. Interpretation
Interesting 2.27 748  somewhat interesting
Fun 2.24 .788  somewhat fun
Various 2.24 754  somewhat various
Easy to understand 216 1 somewhat easy to
understand
Helping practicing English somewhat helping
speaking skill 2.03 780  practicing English
speaking skill
Helping practicing English somewhat helping
listening skill 2.05 .846  practicing English
listening skill
Promoting the learner’s self-study somewhat promoting
2.18 .783  the learner’s self-
study
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According to Table 2, the students perceived that the overall contents
were somewhat interesting, various, easy to understand, practical, and
beneficial for their future career. In terms of the exercises, they perceived
them as somewhat interesting, fun, various, easy to understand, helping

practicing speaking and listening skills, and promoting the learner’s self-study.

From the multiple-choice items to rate the level of difficulty of the
content in each unit, more than 87% of the students thought that they were all
at an appropriate level.

Results from the open-ended questions

The answers from the open-ended questions, not compulsory, on what
the students liked and other comments for each unit are described as follows:

Unit 1 - Pronunciation Practice: Out of 130 students who wrote
comments, 82% said that they liked the practical aspect of the unit where they
could practice enunciating the sounds in class with the instructors. Some
others said that, once they knew how to pronounce English sounds more
clearly, they could be more confident in speaking and could further improve
their listening skills as well. However, about half of 31 students who
responded to what should be improved said that they still needed more
exercises with a variety of accents.

Unit 2 - Listening Strategies: There were 99 students who expressed
their opinions on what was good in the unit. Sixty-two percent said that they
liked the practical aspect of the unit and 16% said that the dialogues were fun,
various, and related to real situations in their working life. However, 14 out of
33 students who wrote comments on what should be improved said that they
needed more exercises and 6 students felt that the speakers spoke too fast.

Unit 3 - Presentation Skills: Eighty percent of 116 students who
responded said that they liked the practical part of the unit where they had
opportunities to practice giving presentations and get feedback from the
instructors. The content was very useful. About 9% said that this helped boost
their confidence in giving presentations as well. Eight students out of 14 who
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shared what they would like to improve, however, thought that they needed
even more time to practice as there were a couple of presentations throughout
the course and they felt that some parts of the presentation were too patterned;
students should have had more room for creativity in terms of the style of
presentations.

Unit 4 - Healthy Eating: Half of 86 students who responded said that
the content about super food was interesting and useful. Twenty-three percent
said the exercise where they had to search for information and give a
presentation in groups was interesting, fun, and promoted self-study skills.
Students also stated they learned a lot of new vocabulary (8%). However, with
only one super food article in this unit, nine students out of 16 who wrote
some suggestions thought that there should have been more articles, examples,
and information.

Unit 5 - Physiotherapy: Forty-two percent of 98 students who wrote
the answer said that they learned a lot of vocabulary from this unit. Twenty-
one percent said that the content was practical and could be applied to their
work. Fourteen percent learned something more about physiotherapy as they
were from different departments. On the other hand, more than half of 28
students who commented on what should be adjusted said that the content was
difficult to understand because they had no background knowledge on
physiotherapy at all.

Speaking assessments

Eight qualities in semantic differential items and an open-ended
question were rated for each of the four speaking assessments. The results are
presented below.
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Results from the semantic differential items

Table 3: Qualities of the four speaking assessments

1) Pair presentation

2) Group presentation

Qualities - ;
Means S.D. Interpretation | Means S.D. Interpretation
Interesting 205 687 .somew}.lat 196 754 §0mew}}at
interesting interesting
Difficult 554 712 somewhat v 43 744 s9mewhat
easy difficult
Fun 2.19 788 somewhat fun 2.00 .832 somewhat fun
Practical 197 740 someyvhat 198 878 some‘what
practical practical
Promoting somewhat somewhat
team-. 168 700 promotlng. 159 707 promotmg_
working team-working team-working
skills skills skills
Promoting somewhat somewhat
the use of 1.67 .711 promoting the 1.64 708 promoting the
English use of English use of English
Promoting somewhat somewhat
self-study 1.60  .669 promoting self- 1.56 .654 promoting
study self-study
Allowing the somewhat somewhat
learners to allowing the allowing the
apply learners to learners to
knowledge 174 673 PPV 173 o4 PP
from other knowledge knowledge
subjects to from other from other

the project

subjects to the
project

subjects to the
project

3) Role-play (physiotherapy)

4) Final role-play

Qualities . .
Means S.D. Interpretation | Means S.D. Interpretation
I i h h
nteresting 182 223 §omew : at 206 872 §omew : at
interesting interesting
Difficult somewhat somewhat
2.35 726 2.1 .802
3 ’ difficult ! difficult
Fun 1.82 815 somewhat fun 2.06 915 somewhat fun
Practical h h
ractica 181 804 some'w at | 84 873 someyv at
practical practical

14
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Promoting somewhat somewhat
team- 155 713 Prometing 171 870 Promoting.
working team-working team-working
skills skills skills
Promoting somewhat somewhat
the use of 1.53  .637 promoting the 1.55 .654 promoting the
English use of English use of English
Promoting somewhat somewhat
self-study 1.51 .606  promoting self- 1.53  .636 promoting
study self-study
Allowing the somewhat somewhat
learners to allowing the allowing the
apply learners to learners to
knowledge 1.57  .644 apply 1.55  .644 apply
from other knowledge knowledge
subjects to from other from other
the project subjects to the subjects to the
project project

From Table 3, the students thought that all of the speaking assessments

in the course were somewhat interesting, difficult, fun, practical, promoting
team-working skills, promoting the use of English, promoting self-study, and
allowing the learners to apply knowledge from other subjects in preparing for
the assessments. Only the pair presentation was rated as somewhat of an

‘easy’ task.
Results from the open-ended questions

The students also made comments and suggestions on each speaking
assessment. Three students commented on the pair presentation on a
medical/technological breakthrough. One from PT said that the topic was not
that interesting, a second one from ND expressed that the 2-minute
presentation was too short, while the third student from ND felt that the
limited time made him/her feel excited and fun.

Although most students rated the group presentation on a super food as
somewhat promoting team-working skills (see Table 3), a few students from
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MT commented that working in groups was problematic in delegating tasks
equally to all the group members.

For the role-play (physiotherapy) on the causes, symptoms, treatments,
and preventive measures of the given condition, four (two from ND and two
from PT) out of ten students who gave comments said that the topic was too
difficult. A few students from PT and MT said that they found some problems
in managing everyone to have an equal role.

The last assessment, the final role-play on two given conditions,
seemed to be the most problematic, according to the students. Although the
qualities of the assessment were perceived as good as presented in Table 3, 15
(one from ND, two from PT, and 12 from MT) out of 38 students who wrote
comments said that time management was a significant issue in preparation for
this assessment. This is because the students had to work with other students
from different departments and that was difficult for them to see each other for
the project. Moreover, because of the unequal number of students from each
department, some students needed to work with more than one group. Hence,
12 students (two from ND and 10 from PT) found the assessment unfair to
students from ND as they needed to role play more than once, in a different
role each time, and it was unfair to the students from PT as they needed to
play the same role three times.

Teaching method and materials

Table 4: Qualities of the teaching method and materials

Qualities of the teaching methods Means  S.D. Interpretation

Motivating the learners 1.97 707  somewhat motivating
the learners

Fun 1.92 751  somewhat fun

Various 1.98 .747  somewhat various

Easy to understand 2.03 .625  somewhat easy to
understand

Promoting the learners’ speaking skill 1.78 703 somewhat promoting
the learners’ speaking
skill
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Promoting the learners’ listening skill 1.85 .741  somewhat promoting
the learners’ listening

skill
Promoting necessary skills for the 1.73 701  somewhat promoting
learners’ future career necessary skills for the
learners’ future career
Format of the course book Means  S.D. Interpretation
Motivating the learners’ interest 2.69 759 strongly
demotivating
Sufficient illustrations 2.67 .866 strongly insufficient
Qualities of the audio supplementary Means  S.D. Interpretation
Appropriate for the objectives of the 1.80 582 somewhat
course appropriate for the
objectives of the
course
Appropriate for the learners’ 1.89 588  somewhat
proficiency level appropriate for the
learners’ proficiency
level
Sufficient 2.15 .841 somewhat sufficient

The students rated the teaching methods as somewhat motivating the
learners, fun, various, easy to understand, and promoting the learners’
speaking and listening skills as well as skills necessary for the learners’ future
career. Activities or what they liked best in class were online pronunciation
games, group work, practicing speaking, listening, giving presentations in
class, and the instructors who are supportive. However, some students
commented that more feedback was needed from the instructors. They also
suggested that more exercises and content for other departments besides
Physical Therapy be added.

For the format of the course book, students found it strongly
demotivating and insufficient in illustrations (see an example of a page from
the course book in Appendix 3). Some comments on this point were that the
course book should be in color with clearer illustrations and that it should be
better formatted. It was also noted that more content for all the departments
should be added.
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The students found the supplementary audio on Blackboard
appropriate for the objectives of the course and their proficiency level. Also,
the quantity of the supplementary audio was sufficient. However, 58% of the
students said that they listened to some of the files provided, only 22%
listened to all the files, and 20% did not practice listening using the
supplementary audio at all.

Course assessments and grading

Table 5: Perceptions on the midterm and final listening exams

Midterm listening Final listening exam
Perception exam Perception

N Percent N Percent
Difficult 23 14.6 | Difficult 68 433
Quite difficult 75 47.8 | Quite difficult 53 33.8
Appropriate 54 34.4 | Appropriate 31 19.7
Quite easy 2 1.3 | Quite easy 3 1.9
Easy 2 1.3 | Easy 1 .6
Missing 1 .6 | Missing 1 .6
Total 157 100 | Total 157 100
. Listening time(s) . Speed of the speakers

Perception Perception

N Percent N Percent
Once 3 1.9 | Too fast 65 41.4
Twice 82 52.2 | Appropriate 87 55.4
More than twice 69 43.9 | Too slow 3 1.9
Missing 2 1.3 | Missing 2 1.3
Total 157 100 | Total 157 100

Frequency of the
Perception Length of the exams Perception assessor’s feedback
N Percent N Percent
Appropriate 103 65.6 | Always 40 25.5
Too short 53 33.8 | Sometimes 114 72.6
Missing 1 .6 | Never 2 1.3
Total 157 100 | Missing 1 .6
Total 157 100
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From the multiple-choice item results in Table 5, about 48% of the students
felt that the midterm listening exam was somewhat difficult, while 34% thought it
was appropriate. On the other hand, 43% and 34% of the students thought that the
final listening exam was difficult and somewhat difficult respectively, with only 20%
saying it was appropriate. The fact that the students got to listen to the audio tracks
twice for the exam was considered appropriate by 52% of the students. However,
44% of them thought listening twice was not enough and 41% said they should get to
listen to the tracks for three times for some parts of the exam. In terms of the speed,
55% of the students thought that the speakers in the exam spoke at the right pace as in
daily life conversations, while 41% of the students thought that they spoke too fast.
The length of the exams, which was 30-45 minutes, was considered appropriate
(66%). When asked about the students’ opinions on feedback from the speaking
assessors, 73% of the students said they got feedback sometimes while 26% got
feedback for all the speaking assessments. Almost all the students (96%) said that

they would like to get feedback from the assessors.

Table 6: Qualities of the feedback

Qualities of the feedback Means  S.D. Interpretation
Beneficial 1.31 S19 strongly beneficial
Practical 1.34 S15 strongly practical

Agree with the assessors 1.38 .526  strongly agree with the assessors

From Table 6, the students strongly agreed that feedback from the
assessors was beneficial and practical, and strongly agreed with what the
assessors told them.

Table 7: Assessment criteria, score components, and teacher swapping policy
for assessments

Did you study the criteria for each assessment? N Percent
Always 90 57.3
Sometimes 58 36.9
Never 8 5.1
Missing 1 0.6
Total 157 100
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Did you understand the assessment criteria? N Percent

I understood it very well. 67 42.7

I understood some points. 83 52.9

I understood a few points. 4 2.5

I did not care. 2 1.3
Missing 1 0.6
Total 157 100
How did you find the score components and N Percent
grading system?

Appropriate 138 87.9
Inappropriate 18 11.5
Missing 1 0.6
Total 157 100
How did you find the policy to swap teachers N Percent
for the assessments?

Appropriate 141 89.8
Inappropriate 11 7
Missing 5 3.1
Total 157 100

From Table 7, in preparing for the assessments, 57% of the students
said they studied the assessment criteria every time while 37% said they did so
sometimes. Fifty-three percent of the students stated that they understood
some parts of the criteria described while 43% fully understood the criteria.
Eighty-eight percent of the students thought that the score components and
grading system of the course were appropriate. Only 12% said that they would
like to adjust some parts, for example, they would like the midterm and final
exams to be for both listening and speaking skills, and not just listening only.
Ninety-five percent of the students said that swapping the teacher to assess
each speaking assessment was an appropriate policy. However, three students
stated that they were concerned with whether or not the instructors had the
same standards.

Results from the focus-group interview

Six student volunteers, two from each department, joined the focus-
group interview. Five of them were female. Half of them got a C+ grade for
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the basic English course, one got a B grade, and two got a B+ grade. They can
be considered intermediate to upper-intermediate Thai EFL learners. Some
interview questions were in line with the questionnaire in general, some arose
from the questionnaire results, and some were produced based on the students’
answers during the interview. The interview was conducted in Thai to avoid
any language barriers. The results from each question are presented below.

Table 8: Questions and answers from the focus-group interview
Remark: The answers from the students presented here were
translated by the researcher.

Question 1: What do you think | - It’s more directly related to daily life and work

about the content of the compared to the two fundamental English
Listening and Speaking for courses we studied in year 1. (6 students, 100%)
Allied Health Sciences course? - In the future, speaking and listening skills,

which are the focus of the course, will be more
useful than writing and reading. (5 students [2
ND, 2 PT, 1 MT], 83.33%)

- The content was more focused on PT and ND;
it should focus on MT as well. The role of MT
students assigned in the role-play was as the
patient only, which did not seem to use any
knowledge in the MT field. Therefore, the
course should add something about MT, e.g.,
how to interact with the patients when asking
for blood tests or how to report blood test
results. (4 students [1 MT, 2 PT, 1 ND]
66.67%)

- The PT ‘lay-term’ vocabulary words (e.g.
saying ‘grip the weight and lift your arm in
front of you so that it is horizontal” instead of
saying ‘perform a resisted anterior glide to the
glenohumeral joint’) were appropriate. Students
from other departments could understand them
too. (1 PT student, 16.67%)
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- In real life, those who work in ND field need
to ask for background information, e.g., daily
routines and eating habits from the patients.
Questions related to these aspects should be
added. (2 ND students, 33.33%)

Q1 Interpretation: Overall they saw the benefits of the course content. However,

more MT-related content and how to ask for patient’s background information may

be added.

Question 2: We post all the
audio tracks on the course
Blackboard (BB) site for
students to listen to. Do you
think this works? Do you need
the answer key for the exercises
as well? Do you need anything

more on BB?

- For the answer key, it doesn’t matter because
we practiced listening and got the answers in
class already, but on second thought, posting
the answer key online would be good, too. (6
students, 100%)

- For the audio tracks on BB, it’s a good idea (4
students [2 MT, 2 PT], 66.67%), but I don’t
think everyone would listen to them. (1 PT
student, 16.67%)

- For more materials on BB, please no. It’s
difficult to use. No notifications for updates.
Sometimes the BB app is broken, too. (6
students, 100%) | found a problem when
submitting my work through BB in another
course; my work was gone! (1 MT student,
16.67%)

Q2 Interpretation: The use of BB for the course audio tracks and answer key was
a good idea. More functions of BB in the course may not be necessary.

Question 3: What do you think
about the speaking assessment
rubrics included in the course
book?

- Overall they are OK. We know what we are to
be assessed on. (6 students, 100%)

- | like it. It was not too stressful when doing
the assessments. [Researcher follow-up
question: It was not too stressful because of the
rubric? Was it too easy?] ...Well, no. Maybe
because we were comfortable working in
groups. The rubric was appropriate. (2 students
[1PT, 1 MT], 33.33%)
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- | like it when the instructors gave comments
after each assessment. (2 students [1 PT, 1 MT],
33.33%)

Q3 Interpretation: The students thought it was a good idea to let the students
know the rubrics so that they could be prepared.

Question 4: What do you think
about the given topics for the
role-plays?

- The topics should be well selected so that
students from all departments can really apply
what they learn to show in the role-plays. (6
students, 100%) To me, I found “post-
operational heart’ difficult as I haven’t studied
about it yet. (1 PT student, 16.67%)
Alzheimer’s was difficult for me to apply the
PT knowledge to. (2 PT students, 33.33%)

- Talking about the final role-play, it was unfair
for some students who needed to perform more
than once. It was hard to work with people from
other departments as the class schedules were
all different. (6 students, 100%)

Q4 Interpretation: Some topics (diseases/conditions) were difficult for the
students as they had not studied about them yet.

Question 5: About the final role-
play, our intention was to
integrate the content knowledge
from all the fields. That is why
we group three students from
each department together. But
from the questionnaire and your
answer earlier, it seemed to be
problematic. What if you could
group yourselves freely — it
doesn’t have to be people from
all the departments in one group
— but you still need to put in the
information from all the fields of
study, do you think it will be

- We are not sure. It must be good that we can
get to work with whom we want but we are not
sure if we can find the correct information
related to other fields of study. ...\We now
understand the ‘integration’ goal of yours, but
we found the grouping problematic. ...We can’t
think of any suggestion right now. (6 students,
100%)

- The grouping can be even more problematic
next year since we will have a new department;
Radiological Technology (RT). (1 MT student,
16.67%)
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better?

Q5 Interpretation: The students understood the purpose of the instructors for the

final role-play’s grouping policy. However, whether to group freely or as assigned,
or in other patterns, should be considered carefully and the most suitable grouping

pattern has not been suggested yet.

Question 6: After talking to
some instructors, we sometimes
feel that the scores do not reflect
the students’ real proficiency
level. For example, the scores of
students in a group were about
16-18 out of 20, which were
pretty high, but when | gave
comments at the end, some
students who did a good job in
the role-play didn’t seem to
understand what | said. | needed
to repeat and finally spoke in
Thai. It clearly showed that the
students were very well-
prepared, but might not be able
to do the task in real life without
preparation. So, would you agree
if we add an impromptu task to
somehow prove the real
proficiency level?

- Umm. We see your point. And yes, we think it
should be OK to add something impromptu. (6
students, 100%)

Q6 Interpretation: They understood the point of concern raised and seemed to
agree with the idea of adding an impromptu element to the task.

Question 7: Any
comments/suggestions on the
midterm and final listening
exams?

- The difficulty level was appropriate; not too
difficult or too easy. (4 students [2 PT, 1 MT, 1
ND], 66.67%)

- The time allowed for midterm was too short.
(6 students, 100%) Maybe we felt that way
because we didn’t know clearly how much time
we had before taking the exam. For the final,
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we felt better because we learned something
from the midterm so we were mentally prepared
for that. So, the instructors may tell the students
clearly before the exam how much time the
students will have. (3 students [1 PT, 1 MT, 1
ND], 50%) [Researcher interrupting: You had a
bit more time for the final as we could see the
problem from the midterm.] Well, then you can
set the time allowed just like the one for the
final exam and let the students know. (6
students, 100%)

- The audio equipment in class was good. (6
students, 100%)

- | get used to American accent more. British
accent is more difficult for me. (1 MT student,
16.67%)

Q7 Interpretation: Overall level of difficulty was appropriate. However, the
students thought that the time given for each part in the exams should have been
communicated to students more clearly.

Question 8: Other comments, if
any.

- Ideally, 1 would like English class to be
separated for each department so that we can
focus more on technical content. (1 PT student,
16.67%)

- The language institute may work
cooperatively with the faculty about what the
students have learned so far so that the topic for
the assessments can be matched with what the
students know. (2 students [1 PT, 1 MT],
33.33%)

- | like studying dialogue/conversation. | know
it may not be related, but I would love to learn
some idioms used in daily life conversation as
well. (1 PT student, 16.67%)
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Discussion and Implications

The results of the study with the 2015 second-semester, second-year
students from the Faculty of Allied Health Sciences showed a number of
strengths of and concerns about the Listening and Speaking for Allied Health
Sciences course.

The most important finding was that the course was perceived as
beneficial for the students. They felt that the content and exercises were
somewhat appropriate and useful for them and that all the content units were
practical and could be applied in their future careers. This was confirmed in
the open-ended questions as the majority of the students wrote that they liked
the practical aspect of each unit where they had opportunities to practice the
skills with the instructors in class. Also, in the focus-group interview, the
students noted the benefits and relevance of the subject content to their field of
study. The usefulness and relevance of the course content to their field of
study were also noted in previous studies (Gainey, 2007; Watanapokakul,
2013). Secondly, the students’ opinions toward the speaking assessments from
the questionnaire were positive in that all assessments promoted the use of
English, team working skills, and self-study skills. It was also perceived, as
expressed in the focus-group interview, that knowledge in the students’ field
of study can be applied to the assessments. Moreover, in terms of teaching
methods, the students were rather positive. They felt that what the instructors
did in class promoted the skills needed for their future career and motivated
them to learn. This was in line with their opinions from the background
knowledge section that said they would learn best if they saw the importance
and relevance of the subject to their lives. With these points, the task-based
assessment applied in the course can be considered an appropriate approach.
However, the course coordinator may consider applying other approaches, for
example, project-based or problem-based, in the course as well. These
approaches allow the students to apply their content knowledge in completing

projects or solving problems. The learners’ experience in their field of study,
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in this case their content knowledge, can be enhanced and integrated as crucial
elements in classroom learning (Nunan, 2004).

Swapping instructors for the speaking assessments was another issue
with which most students agreed. From both the questionnaire and the focus-
group interview, the students strongly perceived the benefits and needed
feedback from the assessors. Therefore, the course coordinator can point this
out and encourage all the course instructors to give constructive feedback to
students in all assessments. The idea of swapping instructors for assessments
is also applied in an English course for Veterinary Sciences students.
Evaluations from this course showed that the students were positive about it
and valued the feedback from the assessors as well (Watanapokagul, 2013).

However, some weaknesses and concerns arose from the results. Some
students still needed additional exercises and examples to practice listening.
Moreover, from the focus-group interview, it was suggested that the course
coordinator work cooperatively with the content instructors from the Faculty
of Allied Health Sciences in order to add or adjust some content and
assessment topics so that the course will be more suitable and better serve the

students’ needs.

In terms of the assessments, a few students wrote in the open-ended
question that the role-play (physiotherapy) and the final project role-play were
quite similar. In addition, the results from both the questionnaire and the
focus-group interview showed that the grouping for the final project role-play
seemed to be the most problematic. The course instructors would like to
integrate knowledge from all three departments so three students from
different departments could be grouped randomly to work together. With the
unequal number of students from each department, however, some students
from PT and ND needed to work with two to three different groups and the
highest score given would be used for them. A number of students openly
expressed that this grouping arrangement made it difficult for everyone to see
each other as they had different learning schedules and was unfair for students
who needed to work with different groups and perform the task more than
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once. The course coordinator, therefore, should find ways to balance between
the course learning objectives and the practical management of the course. In
addition, from the interview, the course coordinator may consider adding
some ‘impromptu’ tasks to the assessment to see the actual language
proficiency, especially in terms of fluency of the students (Nation &
Macalister, 2010). From an informal discussion with the course coordinator
and one instructor after the interview, an impromptu element of an assessment
can be when the students can be prepared for the roles in the role-play but do
not know exactly what role they will need to perform in the assessment and
who they will be working with in the group. The role and the group members
will be assigned on the assessment date, for example.

Although swapping the instructors in assessments was preferable, one
point of concern raised by some students is whether the instructors have the
same standard in assessing the students. The current version of speaking
assessment rubrics is numerical rating scales (Luoma, 2004) where the criteria
and score levels for each criteria are listed, but no detailed descriptors of each
score level are described (Appendix 4). Currently, the course coordinator
reviews each assessment’ scores given by all the assessors and investigates
further by discussing with the assessor when there is any outstanding,
especially too low, point. There has not been an assessment training before.
Regarding this, a teacher training on how to assess the students’ performances
should be conducted as different instructors may interpret the rubric
differently and the training can reduce rating variability (Davis, 2016; Fulcher,
2015; Joe, Kitchen, Chen & Feng, 2015).

For the course book, the students strongly showed that the format of
the book was not motivating at all and the illustrations were unclear.
Therefore, if possible, it is advisable that the book should be in color with
clearer illustrations.

In addition, almost half of the students found the exams difficult for
them as the recorded speakers spoke too fast, not enough time was given to
answer the questions, and listening to the audio tracks twice was not enough.
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However, the speakers in the exams were asked to speak at the speed as if they
were to discuss the allied health sciences issues in the situations in the
dialogues, for example, colleague-to-colleague discussion, physiotherapist-to-
patient conversation, a talk given at a conference, etc. This could be implied
that the students might not be exposed to enough listening practices. Asking
the speakers to speak more slowly for the exam just to help the students will
not be an option. To help the students, the instructors may find more
supplementary listening or suggest resources/websites (such as www.ted.com,
which is a source of video clips used in class and a great website to see a
number of professional presentations, www.bangkokpost.com/learning, or
www.bbc.co.uk), and encourage students to practice English listening skills
more outside the classroom (such as joining activities at the Self-Access
Learning Center at the language institute). This can work quite well as the
students realized that, based on the questionnaire results in part one, in order
to be better, they need to practice not only on materials the instructors use in
class. Also, based on the interview, exam specifications should clearly state
the time policy so that students can be prepared. In terms of the number of
times in listening to the exam tracks, from an informal discussion about this,
the course coordinator and some instructors perceived that listening for two
times was a standard for them as it is what all the courses in the language
institute have been doing. However, theories and related studies about
listening exam administration can be studied more and the listening exams can
be analyzed in order to investigate whether the exams were actually too
difficult to understand or get the details from listening twice.

One interesting point from the focus-group interview was about the use
of Blackboard for supplementary audio. All the interview participants found
that Blackboard was not that user-friendly for them and they have encountered
some technical issues in other courses. Similar issues were also found in
previous studies (Kasim & Khalid, 2016; Little-Wiles & Naimi, 2011).
Nowadays, there are a variety of Learning Management System (LMS) and
applications for course management and learning objectives. The course
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coordinator and instructors may ask for opinions from more students, consider
the institute’s information technology support, and study more about
Blackboard or other LMSs in order to fully understand the system and any
challenges that may occur so as to apply the system properly and to its full
potential.

Conclusion

The students’ opinions toward the Listening and Speaking for Allied
Health Sciences course were positive in terms of the course content and
exercises, speaking assessment, teaching method, and course evaluation and
grading. However, the students had strong opinions that the course book
should be more motivating for the students to learn from and that the more
supplementary audio should be added. Also, they realized the virtue of
feedback and would like to get it from the instructors after all the assessments.
The results of the study should be communicated to the course coordinator and
instructors so that some effective adjustments to the course will be made.

Limitations and recommendations for further research

This study was conducted on a voluntary basis, which is beneficial in
that the students could express their opinions freely and anonymously,
ensuring honest opinions. However, the focus-group interview in future
studies should take into account the possibility that students from different
departments/interests/background may not be willing/confident to express
honest opinions when they are together. Moreover, it would be better if we
could use judgmental sampling when selecting respondents for the interview.
For example, a student who raises some interesting points can be invited to an
interview for more detail. Apart from that, some interesting answers/concerns
from the questionnaire are worth further examining and managing, for
example, how to administer the final group role-play to seem fair for students
from all the departments, and how to identify ‘best practice’ of teaching
methods and incorporate the methods from different instructors in each unit.
It is also important that students representing all English proficiency levels
from all the sections can be invited to join the interview.
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This study mainly focused on the students’ opinions toward the course.
Apart from some suggestions and concerns as discussed above, it would be
better if, in future studies, some needs analyses with all stakeholders in the
field, e.g. doctors, nutritionists, physiotherapists, radiologists, patients, etc. can
be conducted in order that speaking and listening courses for Allied Health
Sciences students will be designed and/or updated to better serve the
stakeholders. Further research may also include a follow-up study on the
course after some adjustments suggested in this study have been made. Other
types of data collection methods, e.g., learner diaries, post-lesson comment
sheets, reflecting dialogues between students and educators/teachers (Freeman
& Dobbins, 2013) or conducting a focus-group interview with more
participants. Course evaluation studies for other subjects provided by the
language institute should also be conducted on a regular basis and in cyclical
process (Zohrabi, 2012).
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2. fangsu Group Presentation on Superfood
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3. fiangsu Role-play (Physiotherapy)
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4. Nanssu Final Project Role-play
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Appendix |

Appendix 3

Verbs used in instructions

Example of a page with illustrations from the course book

bend down

put your head down
put out your tongue

breathe in
breathe out

r:lose your eyes

\j:url up

raise your leg .

roll onto your back
/front

do this

sit
sit up

slide your hand
down your side

Follow my fingertip
with your eyes

take off your coat

keep your knee
straight

let your wrist go
limp

——e—
— T

stand straight
stand up

take off your shirt

lie on your side/back
lie down on the couch

tilt your head back

look straight ahead

touch your shoulder
with your chin

open your mouth

point to the finger that
moves

turn your head to the left
turn on your side

pull my hand/arm as
hard as you can

push against my hand
as hard as you can
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Appendix 4

Listening and Speaking for Allied Health Sciences
Assessment Rubric - Final Project (8-10 mins)

Group: Section:
Topic:
1. Group performance (5 points)
Equal role for all members (2) + smoothness (1) 3 points
Time of presentation 2 points
(6-7.59 mins or 10.01-11.00 mins: deduct 1 point)
{5.00-5.59 mins or 11.01 mins onwards: deduct 2 points)
Total score for group performance = /5
2. Individual performance (15 points)
—~| & ()
| = e | o B
5 o se | 2 = ge!
Speaker 2 = - o -3 = ke o) =
€ 8 o g | o =a o e
st| 5z | 32|32 |[F8| S | 25
5| 8 | 25| %_|es| T |39
85| & | S5 | a2 | S6E & G 9
Assessor:
Date:
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